PRESETT Curriculum Reform project                                                                                             Teaching Practice

TEACHING PRACTICE
Introduction

The teaching practice focuses on teacher development and enables students to observe and plan lessons, investigate their own teaching, practise language skills and teaching skills and implement effective teaching strategies in a real classroom.
Semester 7 (8 weeks, 6 hours a week)

Aim: Students should be able to apply the skills and knowledge gained during practical methodology and language courses in a real classroom setting. 

Successful completion of the practice requires students to

· demonstrate competency in planning and implementing lessons appropriate to existing learning contexts
· successfully manage their classes
· demonstrate a range of teaching strategies appropriate to different classroom situations
· carry out and reflect on classroom observation of peers and experienced teacher(s)  

· participate in all aspects of school life (e.g. organising extra curricular activities, taking part in meetings, etc)

· demonstrate an ability to reflect on their practice 

Assessment Profile 
	Teaching practicum
	60%

	Teacher Portfolio
	40 %
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	Assessment includes but is not limited to the following features:

Teaching- 60%

Fully conducting all classes during teaching (for each missed class a student-teacher loses 3%)

Attachment 1: Record/register of classroom teaching

2 official observation forms with written feedback from supervisor – 10% (5% each) 

Attachment 3: Sample observation sheets (These are the samples and can be adapted by a supervisor)

2 official observation forms with written feedback from local school (college, university) mentor – 10% 

Attachment 3: Sample observation sheets (These are the samples and can be adapted by a mentor)
Regularly participating in all planned meetings with their supervisor and with their mentor- 10%
Attachment 2: Record on regular meetings

Teacher Portfolio- 40%
Entry 1 Descriptive report of a teaching context- 5 %
Entry 2 Lesson plans and teaching materials- 10%
Attachment 4: Evaluation of a lesson plan 

Entry 3 Observation notes and a report- 10% 
Entry 5 Reflective writing-15 % 
Assessment specifications

Teaching

During the teaching practice a student will have to have regular meetings with the teacher/mentor from their teaching context and stay in touch with their supervisor from the university. Teaching itself counts for 60% of the total grade. This grade will also be based on the supervisor’s feedback (observation notes) on how student-teachers conducted lessons in the classroom, their punctuality in regular meetings with their supervisor and with their mentor. The overall assessment is also based on how successfully they manage their classes, demonstrate a range of teaching strategies appropriate to different classroom situations, and participate in all aspects of school life (e.g. organising extracurricular activities, taking part in staff meetings, etc)



	Teacher Portfolio

The university supervisor will consider the following in grading student-teacher portfolio:

Entry 1 Descriptive report of a teaching context- 5 %
Student-teacher should write approximately 200 word-report including the following:

· Defining the context (people/students, physical setting, nature of the course, etc.)

· Describing their teaching schedule (how many hours you meet with the class, how often you have had office hours for your learners, etc…)

· Informing their participation in all aspects of school life (e.g. organising extracurricular activities, taking part in staff meetings, etc)
 Entry 2 Lesson plans and teaching materials- 10%
 Student-teachers should consult their university supervisor weekly and receive feedback on their lesson plans. These lesson plans should include specific goals and objectives, assessment required, action plans, materials and technology required, procedures, follow-up, and closure. They also should address preparation time, implementation time, and reflect anticipated problem(s). At the end of teaching practice, select their three revised lesson plans together with a short bibliography of sources and copies of materials used and put them in their Teacher portfolio (Evaluation criteria for lesson plan- Attachment 4).

Also, records of their punctuality in submitting weekly lesson plans during their teaching practice will be kept by their supervisor(s). 
Entry 3 Observation notes and a report- 10%
For this entry, student-teachers should submit two observation notes based on the observation of their peers and/or colleagues and a report reflecting on the observation experience.

 They should:

· Agree with a colleague about the time and topic of the lesson and about the focus of observation (e.g. giving instructions, use of L1 in the classroom, teacher’s presence, managing pair and group work and so on).

· Develop an observation tool appropriate to the focus of observation 

· Observe their peer/colleague teaching her/his learners in the usual classroom context, and fill in their observation instrument.

· Based on their observation notes, write feedback to the peer-colleague and make a copy of the same to be included in their portfolio. Their feedback should stay on the agreed focus but may contain some additional feedback to the teacher if appropriate. 

· Write a 250 word- report on what they have learned from the focused-observation of their colleague. 

Along with the report there should be attached the observation note/tools and a copy of a written feedback. 

Entry 4 Reflective writing-15 %
This report should summarise their reflection on the whole teaching practice experience.

This entry requires writing a reflective report exploring their beliefs, experience they received from teaching, etc. The notes from teaching practice, their diary, learners’ feedback may be useful for them to accomplish this assignment. 
The length should be approximately 1,000 words or two pages of A4. In their report they may consider the following: 

· Write about their expectations at the beginning of the teaching practice

· Reflect on how well they met their aims and conducted the lessons and give suggestions on how they would plan or deliver the lesson differently
· Write how well they incorporated their learning from the previous module

· Reflect on knowledge and skills they’ve  got from the teaching experience
· Challenges that they faced and the ways of how they dealt with them
· Share ideas they have for further development including feedback from colleagues

Appendices (will not be assessed, but may influence on the overall grade):
· Evaluation of students (course evaluation, students’ feedback, thank you letters)

· A teaching diary including photographs of the classroom teaching and extra curricular activities 

Layout (The layout of your portfolio will influence the overall grade)            
· Cover page 
· Content page and page numbering (Content should include headings of the entries, appendices and page numbers. Page numbers should be on the right side at the bottom of each entry page.)   

· Font and Margins (use Times New Roman 12, double space for all portfolio 
entries.)

· Headings and subheadings (Do not forget to put headings for each entry. (They must be bold)




Teaching Practice: Guidelines to the Student-teacher

You will teach English for 8 weeks and for 6 hours per week. During the teaching practice you will have to have regular meetings with the teacher/mentor from your teaching context and stay in touch with your supervisor from the university. 

For the successful completion of Teaching Practice, you should keep in mind certain guiding principles:   

· Before going to teach, learn more (seek for) about the type of school you have to work in, be aware of the traditions, aims and criteria that the school values and get clear idea of a place of your course in curriculum. 

· Establish positive rapport by building a friendly and relaxed atmosphere with teachers and pupils. Observe how teachers deal with parents. 

· You should be concerned about maintaining pupils’ interest, involvement and motivation. Be sensitive to your pupils’ different needs, abilities, interests, emotions.

· Along with what you have learned about a good management of class/pupils in the ELT courses, observe good practice by school teachers, talk with your mentor and with the director of the school to develop understanding of school policy and maintain class rules. 

· Familiarise yourself with the IT opportunities of the school, improve your IT management/skill by appropriately implementing activities with technologies in your lessons to facilitate learning. 

· Liaise with your mentor/ headteacher in order to plan extracurricular activities. 

· Your work will be appreciated if you demonstrate the ability to work as a member of a team and also to work independently.

Note that your teaching itself counts for 60% of the total grade. It will be based on the supervisor’s feedback (observation notes) on how you conducted lessons in the classroom, your punctuality in regular meetings with your supervisor and with your mentor. The overall assessment also is based on how successfully you manage your classes, demonstrate a range of teaching strategies appropriate to different classroom situations, and participate in all aspects of school life (e.g. organising extracurricular activities, taking part in staff meetings, etc)

Teaching Practice: Guidelines to the Supervisor

60 % of Teaching Practice is teaching itself. The evaluation is mostly based on your feedback on how competently your student-trainee has conducted lessons in the classroom and how objectively s/he could reflect on the lesson(s). Use a form (Attachment 2) to record your regular meetings.

Based on what concerns were discussed with your trainee during the meetings, develop an observation tool appropriate to the focus of observation [e.g. field notes, observer’s questionnaires, video and / or audio recording, tables / charts, checklists, interaction diagrams and so on]. You may use the observation form for all-purpose that is attached below. (Attachments 3: Sample observation sheets 1 & 2)

Your task is to help your student trainees to develop as novice teachers as well as to grade them. These guidelines are aimed at both these roles, which are sometimes difficult to reconcile. 

Keep to the three-stage supervision cycle each time you work with a trainee: a pre-observation meeting, the observation itself and the post-lesson conference. 

The pre-observation meeting, which is a part of regular routine for a supervisor and a trainee, has a number of purposes 

· To allow the trainee to explain what s/he is going to do in the lesson

· To look over the lesson plan

· To discuss any possible problems 

· To agree on a focus for observation if necessary 

· To reassure the trainee 

· To agree on anything connected with your presence in the classroom: where you want to sit, whether you will take notes etc

· To agree a time and place for the post-lesson conference

The observation itself:

· Leave all your preconceptions, preferences, and prejudices outside the classroom door. Go into the room with your mind clear of “baggage” and be ready to observe the teacher on her/his own terms. Start where they are, and not where you are.

· Remember that you are a guest in the classroom. Behave politely and let the teacher introduce you to the class

· Decide where to sit. If there is space, you may find it helpful to sit at the side to get a view of both teacher and learners without having direct eye contact with anyone in the room.

· Remember that your trainees will not always teach in a way that you regard as ideal; try to keep an open mind about their style and decision-making. 

· Take notes discreetly
· Don’t interfere with the progress of the lesson in any way; the trainee has to take full responsibility for the class

The post-lesson conference:

· Hold the meeting in a quiet place where you feel comfortable and where you won’t be disturbed

· Let the trainee ‘unload’ any emotions they are experiencing after the lesson. For example, ask “How do you feel about the lesson?” This will make it easier to discuss afterwards any concrete issues that need to be addressed.

· Throughout the meeting, try to stay within the trainee’s world, and understand what is possible for her/him rather than imposing your own way of teaching.

· Try to get the trainee to describe incidents in the lesson before analysing them. The gap between what s/he experienced and what you observed is the most productive area to explore.

· Throughout the meeting, give the trainee your full attention and keep the noise in your own head quiet.

· Be very concrete in your feedback and address problem issues by asking questions, e.g. “What made you ask the same questions three times to different students. Was that necessary?”. Questions like this trigger reflection.

· Try to avoid judgment and get the trainee to see for her/himself what s/he should improve. S/he should be able to evaluate the lesson for her/himself.

· Finish the meeting by agreeing on what the trainee should plan for the next lesson.

· The trainee may benefit from some notes from you as a reminder of the priorities that emerged from the lesson. 

Teaching Practice: Guidelines to the Mentor

Your task is to strongly support the student trainees and offer them theoretical and practical guidance, constructive feedback and conditions for your trainee(s) to grow professionally.  

As a mentor you should

· guide and support your trainee by listening and counselling her/him
· help your trainee to develop understanding of school policy and maintain class rules; introduce school traditions, goals, and its curriculum. 

· land a hand to establish positive rapport with teachers and pupils. 

· help them to set priorities and appropriately manage time for each activity

· observe and assess your trainee’s lessons and provide non-judgmental constructive feedback You may use the observation form for all-purpose that is attached below. (Attachments 3: Sample observation sheets 1 & 2)

· negotiate and resolve conflict if any appears

· write a report (Use 2 record forms for your mentoring activities: Attachments 1& 2)
Your task is to help your student trainees to develop as novice teachers as well as to grade them. These guidelines are aimed at both these roles, which are sometimes difficult to reconcile. 

Keep to the three-stage supervision cycle each time you work with a trainee: a pre-observation meeting, the observation itself and the post-lesson conference. 

The pre-observation meeting, which is a part of regular routine for a supervisor and a trainee, has a number of purposes 

· To allow the trainee to explain what s/he is going to do in the lesson

· To look over the lesson plan

· To discuss any possible problems 

· To agree on a focus for observation if necessary 

· To reassure the trainee 

· To agree on anything connected with your presence in the classroom: where you want to sit, whether you will take notes etc

· To agree a time and place for the post-lesson conference

The observation itself:

· Leave all your preconceptions, preferences, and prejudices outside the classroom door. Go into the room with your mind clear of “baggage” and be ready to observe the teacher on her/his own terms. Start where they are, and not where you are.

· Remember that you are a guest in the classroom. Behave politely and let the teacher introduce you to the class

· Decide where to sit. If there is space, you may find it helpful to sit at the side to get a view of both teacher and learners without having direct eye contact with anyone in the room.

· Remember that your trainees will not always teach in a way that you regard as ideal; try to keep an open mind about their style and decision-making. 

· Take notes discreetly

· Don’t interfere with the progress of the lesson in any way; the trainee has to be responsible

The post-lesson conference:

· Hold the meeting in a quiet place where you feel comfortable and where you won’t be disturbed

· Let the trainee ‘unload’ any emotions they are experiencing after the lesson. For example, ask “How do you feel about the lesson?” This will make it easier to discuss afterwards any concrete issues that need to be addressed.

· Throughout the meeting, try to stay within the trainee’s world, and understand what is possible for her/him rather than imposing your own way of teaching.

· Try to get the trainee to describe incidents in the lesson before analysing them. The gap between what s/he experienced and what you observed is the most productive area to explore.

· Throughout the meeting, give the trainee your full attention and keep the noise in your own head quiet.

· Be very concrete in your feedback and address problem issues by asking questions, e.g. “What made you ask the same questions three times to different students. Was that necessary?”. Questions like this trigger reflection.

· Try to avoid judgment and get the trainee to see for her/himself what s/he should improve. S/he should be able to evaluate the lesson for her/himself.

· Finish the meeting by agreeing on what the trainee should plan for the next lesson.

· The trainee may benefit from some notes from you as a reminder of the priorities that emerged from the lesson.   
Attachment 1 Record/register of classroom teaching (8 weeks, 6 hours per week)

	Date
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Attachment 2: Record of regular meetings

	Date
	Activity (observation, discussion, feedback etc.)
	Points to take  further

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Appendix 3 Sample Observation Sheets (These are the samples and can be adapted by a supervisor)
Observation sheet No 1

Teacher:________________________Observer:_____________________________________

Date:____________Time:______No. of students_______Level:__________________________

Aims:_______________________________________________________________________

	Stages/Timing
	Procedures/Activities


	Alternatives/

Questions/Comments

	
	
	


Adapted from the British Council and the Romanian Mentors’ Association for the British Council ETTE project
Observation sheet No 2

General Observation of all Features of Lesson 

Teacher:________________________Observer:__________________________Date:______
Time:______No. of students_______Level:_______Aims:_______________________________

	
	              AREAS
	COMMENTS

	1.
	PREPARATION
	CLEARNESS OF AIMS


	

	1. 
	
	LESSON PLAN
	

	2. 
	
	MATERIALS/AIDS
	

	3. 
	
	CLASSROOM LAYOUT
	

	2.
	SUITABILITY OF MATERIALS
	

	3.
	ACCURACY OF TEACHER’S LANGUAGE
	

	4.
	INSTRUCTIONS/CLASSROOM MANAGEMENT
	

	5.
	PRESENTATION OF NEW LANGUAGE
	

	6.
	ELICITATION
	

	7.
	CHECKING UNDERSTANDING
	

	8.
	CORRECTION
	

	9.
	MONITORING
	

	10.
	EXPLOITATION OF MATERIALS AND USE OF AIDS
	

	11.
	STAGING
	

	12.
	VARIETY
	

	13.
	PACE
	

	14.
	STUDENTS’ MOTIVATION PARTICIPATION
	

	15.
	RANGE OF TEACHING TECHNIQUES
	

	16.
	MOBILITY
	

	17.
	VOICE
	

	18.
	BALANCE OF ATTENTION
	

	19.
	BODY LANGUAGE/EYE CONTACT
	

	20
	MANNER/RAPPORT
	

	21.
	ENCOURAGEMENT
	

	22.
	GROUP DYNAMICS
	

	23.
	UNDERSTANDING OF LEARNING PROCESS
	

	24.
	ACHIVEMENT OF AIMS
	


Adapted from the British Council and the Romanian Mentors’ Association for the British Council ETTE project
Appendix 4  Evaluation of lesson plans 
	4. 
	Is there variety of interaction patterns used in the lesson plan?  
	  1           2          3           4          5

	5. 
	Does the lesson address different learning styles?  
	1           2          3           4          5 

	6. 
	Does the lesson correspond to the target audience? ( e.g. level of ss, cultural background, gender, age, L1) 
	1           2          3           4          5

	7. 
	Are the lesson objectives clear and realistic? 
	1           2          3           4          5 

	8. 
	Is the lesson linked to the previous and following lessons? 
	1           2          3           4          5

	9. 
	Is there an integration of language skills in the lesson plan?  
	1           2          3           4          5

	10. 
	To what extent does the lesson use authentic task and texts? 
	1           2          3           4          5

	11. 
	Are the activities logically sequenced?  
	1           2          3           4          5 

	12. 
	To what extent do activities help to achieve overall aim of the lesson? 
	1           2          3           4          5

	13. 
	Are the materials and resources stated in the lesson plan? 
	1           2          3           4          5

	14. 
	Does the lesson plan reflect anticipated problem(s) (e.g. no electricity, students didn’t bring their h/w, etc.)? 
	1           2          3           4          5 

	15. 
	Does the lesson plan demonstrate adequate design (layout, formatting)? 
	1           2          3           4          5

	16. 
	To what extent is the lesson plan self-explanatory? Can a substitute teacher conduct a lesson according to this lesson plan? 
	1           2          3           4          5

	17. 
	Is there assessment in this lesson (e.g. Classroom participation, checking the second draft, etc…)?
	1           2          3           4          5
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